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Introduction 
 

Good design plays a significant role in transforming education and improving standards in education.  

The purpose of this document is to articulate E-ACTΩǎ expectations for the academy sites, buildings and ICT. 

It is not a full design brief but identifies key issues contained within the Education and Design Brief 

documents including the Output Specification. It highlights issues which may impact on the overall design 

and which may apply to the curriculum, both formal and informal, the pastoral and administrative 

organisation ƻŦ ǘƘŜ ǎŎƘƻƻƭ ŀƴŘ ǘƘŜ ŀŎŀŘŜƳȅΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ŀƴŘ ƻǘƘŜǊ ƭƻŎŀƭ ŀƳŜƴƛǘƛŜǎΦ 

Design themes are cross referenced and organised ǳǎƛƴƎ /!.9Ωǎ мл ŀǎǎŜǎǎƳŜƴǘ ŎǊƛǘŜǊƛŀ ie: 

1. Identity and context: making a school the students and community can be proud of  

2. Site plan: making the best use of the site  

3. School grounds: making assets of the outdoor spaces  

4. Organisation: creating a clear diagram for the buildings  

5. Buildings: making form, massing and appearance work together  

6. Interiors: creating excellent spaces for learning and teaching  

7. Resources: deploying convincing environmental strategies  

8. Feeling safe: creating a secure and welcoming place  

9. Long life, loose fit: creating a school that can adapt and evolve in the future  

10. Successful whole: making a design that works in the round.  

CABE have good practice examples that should be referred to (http://www.cabe.org.uk/design-

review/schools/criteria)  in addition to those highlighted in this guide.

There are two major issues that have arisen that need serious consideration: 

 

1. Biomass Boilers 

The carbon calculator is skewing the selection of an energy source 

towards biomass boilers. This is not necessary the appropriate long 

term solution. Well thought through integrated st rategies for carbon 

reduction, passive design and renewable energy sources are essential 

for carbon reduction.   

2. Sprinklers 

Sprinklers are not mandatory and where no funding has been allocated 

for installations (to safeguard property  ie  not for saving li fe) then a 

cost benefit analysis must be carried out to ensure that education remit 

of the academy is not compromised. 

 

http://www.cabe.org.uk/design-review/schools/identity-and-context
http://www.cabe.org.uk/design-review/schools/site-plan
http://www.cabe.org.uk/design-review/schools/school-grounds
http://www.cabe.org.uk/design-review/schools/organisation
http://www.cabe.org.uk/design-review/schools/buildings
http://www.cabe.org.uk/design-review/schools/interiors
http://www.cabe.org.uk/design-review/schools/resources
http://www.cabe.org.uk/design-review/schools/feeling-safe
http://www.cabe.org.uk/design-review/schools/long-life-loose-fit
http://www.cabe.org.uk/design-review/schools/successful-whole
http://www.cabe.org.uk/design-review/schools/criteria
http://www.cabe.org.uk/design-review/schools/criteria
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1.0  IDENTITY AND CONTEXT:  

        MAKING A SCHOOL THE STUDENTS AND COMMUNITY CAN BE PROUD OF 

 
CABE ASSESSMENT CRITERIA:  
 
1.1 School ethos and identity 
Is the education vision successfully manifest in the design? 
Is the school inviting to the local community? 
 
1.2 Relationship with neighborhood 
Does the design respond and contribute positively to its locality? 
 
1.3 Civic character 
Does the scheme establish an appropriate civic presence for the school in the neighbourhood? 
Will the design strengthen the image of education locally? 
 

 
 
 

 
 
 
Using the 80/20 principal, SITING and SPECIALISM are key 
to how effectively E-ACT can deliver its educational vision 
which has personalized learning and the community at its 
core. 
 
 
 
 
 

 
 
E-ACT strongly recommend that the design team produce working physical models that will enable a large 
range of stakeholders to meaningfully engage with the proposals. This physical model should include the 
ǎƛǘŜ ŀƴŘ ŜǾƻƭǾŜ ŦǊƻƳ ŀ ƳŀǎǎƛƴƎ ƳƻŘŜƭ ǘƻ ƳƻǊŜ ŘŜǘŀƛƭ ǊƻƻƳ ƭŀȅƻǳǘǎΦ ¢ƘŜȅ ŀǊŜ ƴƻǘ ƛƴǘŜƴŘŜŘ ǘƻ ōŜ ΨǇǊŜǘǘȅΩ ƻǊ 
expensive undertakings but working models to help inform and help evolve the design process. 
 
1.1 School ethos and identity 

THE EDUCATION ETHOS AND VISION STATEMENT with its focus on personalized learning and 
its aspiration to be a 24/7 asset to the local community should  give character and shape to the 
building form. The academy specialism and E-ACTΩǎ Ǿƛǎƛƻƴ ƛǎ ǘƻ ōŜ ƛƴŎƭǳǎƛǾŜ ŀƴŘ ǊŀƛǎŜ ǎǘŀƴŘŀǊŘǎ ƛƴ 
the academy and the local area and to promote lifelong learning.  E-ACT embraces modern 
methods of teaching and learning which respond to the transformation of the UK economy from an 
industrialized model to a service based economy where creativity and innovation are crucial.  The 
design for the new academy should be welcoming, promote social cohesion, be innovative, creative 
and forward looking to meet the challenges of the 21st century.  
 
 

 

The Pareto principle (also 

known as the 80-20 rule, 

the law of the vital few 

and the principle of factor 

sparsity) states that, for 

many events, roughly 80% 

of the effects come from 

20% of the causes. 
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1.2 Relationship with neighbourhood 
 

Raising standards within the academy requires raising standards in the local area. Poor standards are rarely 
due to a single issue but more likely to be the result of a more complex matrix of factors that relate to 
environmental, social, cultural, health and the economic context. Design can play a significant part in 
raising aspirations and standards and it is therefore critical that E-ACT academies are well designed and a 
place that the local community want to visit. The design should not intimidate local people but be 
welcoming and appealing. The entrance and the boundaries to the academy need to be carefully 
considered so that they are secure but welcoming and avoid making the academy an institution behind a 
fence. 
 
E-ACT is keen to nurture and encourage multi-agency work.  Design, zoning, access and management that 
deliver the education vision should also encourage a proactive and positive relationship with the 
neighbourhood. Enabling a theatre group or a dance class in a flexible zoned 24/7 space, for example, may 
help build confidence and motivation, reduce weight gain, build links with different groups and improve 
academic performance and behavior.   
 
A good precedent for INCLUSIVE DESIGN is the Westminster Academy. Main community features include a 
ground floor with a café, learning resource centre and theatre which is flexible enough to be used by the 
community during and after school hours as well as separate dance and sports facilities. Other examples 
include the IDEA STORE, an initiative in Tower Hamlets which aims to make libraries ǇŀǊǘ ƻŦ ŜǾŜǊȅƻƴŜΩǎ 
everyday life.  
 
It is recognized that providing zoned space for community use does not necessarily mean the community will 
be engaged. Meaningful engagement in the neighbourhood requires initiatives that reach out to local people 
and local networks as well as providing the space and place for activities. 

(Holsher Architects) 

 
1.3 Civic character 
E-ACT academies aim to have developments which are the cornerstone of the local community. Being part 
of the community and open to residents 24/7 will require issues about security and access to be tackled in 
fresh ways as it is pointless to imitate old paradigms that do not work.  
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Inviting the community IN   Fencing the community OUT 
 

 
(Alsop Architects Peckham Library)               (Typical school fencing) 

 
E-ACT will be looking at ways of connecting with the locality both physically as well as socially- the new 
academy should be designed so that it can be a vital focus for the local community. The Peckham Library is 
an example of how a building type can be transformed. The civic presence of this library encourages access 
with a fresh approach to design and use. There is no hard edge between public and private boundaries. The 
library has a strong civic presence and invites the public in because of its exciting design. E-ACT academies 
should be equally inviting, exciting and welcoming. 
 
UDP AND LOCAL PLANNING FRAMEWORK will provide an overview of development plans for the area. 
Engaging the planning and highways departments at an early stage will be helpful in developing 
relationships and identifying key requirements. This early consultation may also assist in identifying multi-
agency partners to open up opportunities for more effective integrated approaches.  
 
Many projects that come in over budget have problems with planning and highway issues. The reason for 
the delays is often due to poor communications with these key departments. It is important to identify any 
local initiatives including regeneration and community projects.  
 
An analysis of the physical, social and economic CHARACTER of the area and its inhabitants will help 
determine the target audience and what kind/mix of facilities are required to raise standards. E-ACT expect 
that this analysis will inform the design and provision within the academy as well as giving its unique 
character. 
 

 
 
 
 
 

L 
 



 
9 | P a g e  

E-ACT Design Guide 2010 

 
(Adjaye Associates, Ideas Store Tower Hamlets) 
 

 
 

01. Identity and context ς CABE questions to ask 

The bold questions are considered by the panel during the review, but you should also consider the 
additional questions when designing your scheme.  

1.1 SCHOOL ETHOS AND IDENTITY 

¶ Is the educational vision successfully manifest in the design?  
¶ Is the school design inviting to the local community?  
¶ Does the design respond and contribute positively to its locality?  
¶ If the school has a specialism, how has this influenced the design priorities?  
¶ Does the design help foster pride and ownership in the school?  
¶ Has the school ethos been defined? If so, how has this been expressed in the design?  
¶ How does the scheme promote inclusion?  
¶ How does the design of entrance express regard for the school community?  
¶ Is there a welcoming view of the school from the street?  
¶ Is there an element from an existing building that provides continuity of identity?  
¶ If the school is co-located do the individual schools require their own identity?  
¶ Iƻǿ Řƻ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎƻƳƳǳƴƛǘȅ ŦŀŎƛƭƛǘƛŜǎ ǊŜǎǇƻƴŘ ǘƻ ŘƛŦŦŜǊŜƴǘ ǇŀǘǘŜǊƴǎ ƻŦ ŀŎŎŜǎǎΚ  
¶ Is learning visible on arrival to give a good first impression?  
¶  

1.2 RELATIONSHIP WITH NEIGHBOURHOOD 

¶ Does the design respond and contribute positively to its locality?  
¶ Does the design enhance the character of the neighbourhood?  
¶ How does the massing of the design contribute to the adjacent streetscape or landscape?  
¶ How does the design improve local movement routes?  
¶ How does the design address planning issues?  
¶ How does the school relate to local buildings and landmarks?  
¶ How does the design impact on local views?  
¶ How does the proposal respond to the grain of the context?  
¶ How does the design relate to a holistic vision for the area?  

 

 

L 
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1.3 CIVIC CHARACTER 

¶ Does the scheme establish an appropriate civic presence for the school in the 
neighbourhood?  

¶ Will the design strengthen the image of education locally?  
¶ How does the design communicate that this is a public building?  
¶ What will be the first impressions of the building?  
¶ How does the school relate to the street?  
¶ How does the school improve social cohesion in the community?  
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2.0 SITE PLAN: MAKING THE BEST USE OF THE SITE 

CABE ASSESSMENT CRITERIA:  
 
2.1 Enhancing the character of the site 

Does the design foster a sense of place? 
 
2.2 Working with existing site constraints and opportunities 

How well does the design deal with site-specific constraints? 
3 2 Site plan: making the best use of the site 
2.3 Strategic site organisation 

Are the buildings, grounds and facilities arranged well on the site? 
Does the configuration of buildings create positive internal and external spaces? 
Are the external circulation routes clear and do they balance the demands of different users? 
 

 
2.1 Enhancing the character of the site 
The siting of the new academy building is a key factor for E-ACT to deliver educational transformation.  To 
unlocking the potential of the site for the local community as well as the individual learner E-ACT requires 
an imaginative approach.  
 
E-ACT expect designers to take into consideration general factors such as: 
 

¶ Development history of the area  and site 

¶ Planning requirements 

¶ local facilities  

¶ connectivity 
 

as well as looking to the future and to design a new facility that raises aspirations and is transformational. 
 
 
2.2 Working with existing site constraints and opportunities 
 
The NATURE OF THE SITE is of fundamental significance and the following key issues need to be clearly 
articulated and understood in relation to the E-ACTΩǎ ǾƛǎƛƻƴΥ 
 

¶ access in relation to transport and facilities 

¶ site contours (slope)  

¶ orientation (especially with reference to passive energy design) 

¶ boundary conditions (security, safety and permeability) 

¶ opportunities (particularly for community engagement ) 

¶ constraints  

¶ safety and security and 

¶ abnormals  
 

A working model will help E-ACT and other stakeholders understand how to make the most of potential 
of the site and its context. 



 
12 | P a g e  

E-ACT Design Guide 2010 

 
2.3 Strategic site organisation 
Access: 

ACCESS AREAS [Paths, Roads, Delivery]  
 

E-ACTΩǎ Ǿƛǎƛƻƴ ŦƻǊ ƛƴŎƭǳǎƛǾƛǘȅΣ ƻǇŜƴƴŜǎǎ ŀƴŘ ǎƻŎƛŀƭ ƛƴǘŜǊŀŎǘƛƻƴ ǎƘƻǳƭŘ ōŜ ŎŀǊŜŦǳƭƭȅ 
considered in relation to access. E-ACT require an innovative and integrated approach 
that delivers secure access in an imaginative and effective way. ICT, for instance, can 
make the bus stop a portal for story telling, place making etc. The use of school buses 
and cycles are not only a healthy and low energy option but they are much more 
socially interactive. Provision for access should not visually dominate the design ie car 
parks should not be located in front of the main entrance. Bus drop off and turning 
circles should not create a danger to pedestrians. Large tarmac areas in front of the 
main entrance are considered to be poor design and must be avoided. 
 

 
 
COMMUNITY ACCESS  
E-ACTΩǎ Ǿƛǎƛƻƴ ŦƻǊ ŎƻƳƳǳƴƛǘȅ ŀŎŎŜǎǎ ǊŜǉǳƛǊŜǎ ŀ ŎƭŜŀǊ ŀƴŘ ǎƛƳǇƭŜ ƭŀȅƻǳǘ ǘƘŀǘ ƛǎ Ŝŀǎȅ to understand and to 
ƴŀǾƛƎŀǘŜ ōȅ ƴŜǿŎƻƳŜǊǎ ŀǎ ǿŜƭƭ ŀǎ ŦǊŜǉǳŜƴǘ ǳǎŜǊǎ ƻŦ ǘƘŜ ŀŎŀŘŜƳȅ ǎƛǘŜΦ ¢ƘŜǊŜ ǎƘƻǳƭŘ ōŜ ƴƻ ΨōŀŎƪ ŀƭƭŜȅǎΩΦ ¢ƘŜ 
design approach must integrate the academy into the urban/sub-urban context and not fence the academy 
off. The new academy boundary should create the equivalent of an urban square, village green or street 
where the entrance is not isolated from the main urban fabric. 
 
Careful consideration of zoning, both internally and externally is critical and it should allow flexible use of 
all the facilities, all the time. It is intended to substantially raise the occupancy levels of all the rooms and 
facilities within the academy site and to make the academy a vibrant centre and focus that the local 
community want to use. 

Site analysis: HLM Architects 

Gateshead arch is a  portal that 
lights up and tells stories 
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PARKING [including disabled and visitors] and cycle storage  
Parking areas should not dominate the site (visually) and cycle storage should be fun and easy to use. 

 
 

 

 

L 
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02. Site plan - questions to ask 

The bold questions are considered by the panel during the review, but you should also consider the 
additional questions when designing your scheme.  

2.1 ENHANCING THE CHARACTER OF THE SITE 

¶ Does the design foster a sense of place?  
¶ How does the scheme enhance the topography and existing landscape features?  
¶ How does the scheme enhance the micro-climate and ecology of the site?  
¶ Does the scheme make the most of its position and views?  
¶ Does the scheme relate well to buildings outside the site?  
¶ Does the scheme provide shelter from the prevailing wind, rain and sun?  

2.2 WORKING WITH EXISTING SITE CONSTRAINTS AND OPPORTUNITIES 

¶ How well does the design deal with site specific constraints and opportunities?  
¶ If the scheme is a refurbishment, what is the rationale for the retention of any existing buildings?  
¶ How has the design responded to the acoustic constraints of the site?  
¶ Does the proposed phasing work sensibly without compromising the final design?  
¶ Does the phasing allow the school to function during the construction period?  
¶ Does the scheme approach existing services and utilities sensibly?  
¶ Are there specific site issues that infringe on the site of the school buildings?  

2.3 STRATEGIC SITE ORGANISATION 

¶ Are the buildings, grounds and facilities arranged well on the site?  
¶ Does the configuration of buildings create positive internal and external spaces?  
¶ Are the external circulation routes clear and do they balance the needs of different users?  
¶ Does the design provide safe on-site pedestrian routes?  
¶ Is there a clear external circulation diagram?  
¶ What are the entrance sequences for users arriving by different modes of transport?  
¶ Are there discrete arrangements for deliveries and refuse collection?  
¶ Are routes to sports facilities safe throughout the year?  
¶ Is any car parking on the site unobtrusive?  
¶ How does the scheme create identifiable boundaries and security zones?  
¶ Have sensible routes to key areas of the grounds been planned to avoid disruption to learning 

spaces?  
¶ Do the entrance routes to the school link to local movement routes?  
¶ Are the buildings placed to achieve optimum orientation?  
¶ Does the strategic vision for the site allow for future development?  



 
15 | P a g e  

E-ACT Design Guide 2010 

 
 

3.0 SCHOOL GROUNDS: MAKING ASSETS OF THE OUTDOOR SPACES 

 
CABE ASSESSMENT CRITERIA:  
 
3.1 Relationship between the grounds and building. 
Do the grounds and planting contribute to creating a sense of place? 
Does the design respond to the existing topography, climate and ecology of the site? 
 
3.2 Social spaces and play 
Are outdoor spaces provided for a variety of different student social activities, interest ranges and group 
sizes? 
 
3.3 Outdoor Learning 
Are there provisions for outdoor learning? 
 
3.4 Physical activity 
Are there opportunities for a wide range of physical activities? 
 

 
3.0 General areas and points to be considered: 

 

E-ACT expect the external areas of the academy to be inviting, innovative and provide a rich and diverse 

learning experience as well as offer a resource to the local community. The traditional fenced off specialist 

sports pitches, whilst they have their place should be enriched with different types of habitats so that a 

diverse range of people want to use the facilities. Social areas and a Peace Garden are key features for E-

ACT academies. Cycle and car parking, delivery areas and waste recycling should not dominate/vandalise 

the external landscape with large tarmac expanses. Maintenance, safety and security also need to be 

considered so that E-ACTΩǎ ŜŘǳŎŀǘƛƻƴ Ǿision of 24/7 use is not compromised. 
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3.1 Relationship between the grounds and building  
The design of the external spaces should be integrated into the grain of the urban/sub-urban fabric as well 
as the building design. As stated above the entrance area in particular should be welcoming, safe and 
accessible and not separated from the street by a car park or fencing. 
 
3.2 Social spaces and play 
E-ACT expect a high quality external design which encourages learning with innovative and exciting external 
installations. Examples of what is expected can be found in the work by specialist organizations such as 
Learning through Landscapes. Playing fields should be carefully considered with appropriate ancillary 
structures/furniture to encourage their use ie it should not end up looking like institutional sterile pitches 
that appear to be no go zones. 

 
 
 
Institutional seating and lighting will not be acceptable. 
Innovative structures to encourage use of external areas is required. 

  
 
Outdoor Learning  
E-ACT ǊŜƎŀǊŘ ƻǳǘŘƻƻǊ ƭŜŀǊƴƛƴƎ ŀǎ ŀ ǾŜǊȅ ǎƛƎƴƛŦƛŎŀƴǘ ŜƭŜƳŜƴǘ ƛƴ ǘƘŜƛǊ Ǿƛǎƛƻƴ ǘƻ ǊŀƛǎŜ ǎǘŀƴŘŀǊŘǎΦ Ψtƭŀȅ 9ƴƎƭŀƴŘΩ 
and other specialist organizations may provide the designers with inspiration in how external areas can be 
effectively designed. E-ACT wish to avoid sterile unused playing fields which dominate most school sites. 
The outdoor areas should be designed to attract large numbers of students and the local community for a 
rich and diverse offer of activities. 
 
The design of external areas during the building process should encourage learning ie with viewing 
platforms and port holes with descriptions of the process and progress. The site hoarding should be 
inspiring and informative. 

Standard off the peg fencing of 

MUGAs tend to create 

aggressive ugly environments. 

More innovative options should 

be explored to provide the 

enclosure required. 

 

L 
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Physical activity 
School grounds should promote physical activity with each classroom and teaching area having access to 
external areas as an extension of the internal space. Physical activity should not be limited to conventional 
sports but also encourage activities such as walking, cycling and running. The current models are 
dependent on ball sports and more adventurous and inclusive alternatives should be explored. 
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03. School grounds - questions to ask 

The bold questions are considered by the panel during the review, but you should also consider the 
additional questions when designing your scheme.  

RELATIONSHIP BETWEEN THE GROUNDS AND THE BUILDINGS 

¶ Relationship between the grounds and the buildings  
¶ Do the grounds and planting contribute to creating a sense of place?  
¶ Does the design respond to the existing topography, climate and ecology of the site?  
¶ Have the outside spaces been designed in conjunction with the building form?  
¶ Is there strong structural planting with a coherent hierarchy?  
¶ Do the grounds support a sustainability strategy?  
¶ Does the scheme provide a rich sensory environment?  
¶ Will the school grounds change with the seasons?  
¶ Does the planting enhance the micro-climate to create habitable spaces?  
¶ Have the maintenance and management implications of the design been considered?  
¶ Are there views out over the surrounding landscape?  
¶ Are external shelters well-incorporated with the design to provide robust and practical transitions?  

SOCIAL SPACES AND PLAY 

¶ Are outdoor spaces provided for a variety of different student social activities, interest 
ranges and group sizes?  

¶ Are there spaces which allow imaginative and creative play?  
¶ Are some social spaces sheltered from wind, rain and sun?  
¶ Are social spaces safe?  
¶ Does the design provide outdoor dining both formally and informally?  
¶ Is external seating and storage provided?  

OUTDOOR LEARNING 

¶ Are there provisions for outdoor learning?  
¶ How do the outdoor learning spaces support the curriculum?  
¶ How do the learning spaces support the school's pedagogy?  
¶ Are there clear links between the indoor and outdoor learning environments?  
¶ Can food be grown in the grounds?  

PHYSICAL ACTIVITY 

¶ Are there opportunities for a wide range of physical activities?  
¶ Are there opportunities for challenge and risk taking in the grounds?  
¶ Are sports facilities integrated into the overall landscape strategy?  
¶ Does the design maximise the area for sports pitches?  
¶ Has access to other local facilities been considered?  
¶ Do the grounds facilitate community use?  
¶ Can the areas for physical activity be easily used during the winter months?  
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4.0 WAYFINDING AND ORGANISATION: CREATING A CLEAR DIAGRAM FOR THE BUILDINGS 

CABE ASSESSMENT CRITERIA:  
 

4.1 Accommodating the educational agenda 
Is this successfully accommodated in the internal arrangement of spaces? 
 

4.2 Spatial organisation 
Is there a clear spatial diagram for the building? 
Are the learning spaces arranged well across the school? 

5 4 Organisation: creating a clear diagram for the buildings 
4.3 Movement routes 

Is there a clear hierarchy of circulation routes? 
Are links between indoor and outdoor spaces optimised? 

 
4.0 Wayfinding and organisation: 
 
General Accommodation and organizational requirements are set out in the Output Specification and 
include: 
 

¶ area schedules & room data sheets  

¶ Adjacencies 
 

E-ACT have specific requirements with regard to: 
 

¶ FF&E Requirements 

¶ Storage and display 
 

as these will impact on the branding and the ability to deliver the educational agenda. 
 

4.1 Accommodating the educational agenda  
 
Organisation and Layout 
The organization and layout of the academy should be informed by 21st century teaching and learning 

models and the need for 24/7 community use and access.  

All classrooms should have glazed panels so that classrooms are visually permeable but not to compromise 
blackout and projection facilities. Learning spaces must be fit for purpose and where appropriate be 
flexible, adaptable and extendable.  
 
 

 
 
 
4.2 Spatial organisation 
The spatial organization of the academy should not be intimidating (long, narrow corridors and complex 
Ǉƭŀƴ ǿƛǘƘ ōŀŘƭȅ ǇǊƻǇƻǊǘƛƻƴŜŘ ǎǇŀŎŜǎύΦ ¢ƘŜǊŜ ǎƘƻǳƭŘ ōŜ ŀ ΨƘŜŀǊǘΩ ǘƻ ǘƘŜ ŀŎŀŘŜƳȅ ǿƘƛŎƘ Ƴŀȅ ōŜ ǘƘŜ ŎŜƴǘǊŀƭ 
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ŀǘǊƛǳƳ ŀƴŘ ƻǊ ΨǎǘǊŜŜǘΩΦ ¢ƘŜǎŜ ŎƻǊŜ ǎƻŎƛŀƭ ǎǇŀŎŜǎ ǎƘƻǳƭŘ ōŜ ǿŜƭƭ ǇǊƻǇƻǊǘƛƻƴŜŘ ǎƻ ǘƘŀǘ ǘƘŜȅ ŀǊŜ ǎŜŎǳǊŜΣ ƭƛƎƘǘ 
and welcoming and have the potential to be a muli-use space which is alive and vibrant- a place to meet 
and greet - not a hollow empty void. 

 
 

 
 
 
4.3 Movement routes 
CIRCULATION 
The design of circulation should be clear and designed to encourage social interaction and be welcoming 

(safe, secure, well day lit and proportioned etc).  

 

The education vision aims to minimize student movement. Bells and institutional sounding devices are not 

to be incorporated in the design other than for health and safety/building control purposes. Alternative hi 

tech means of communicating are required.   

E-ACT signage and branding requirements are to be incorporated into the design. 

/ŀōŜΩǎ questions to ask: 

04. Organisation - questions to ask 

The bold questions are considered by the panel during the review, but you should also consider the 
additional questions when designing your scheme.  

ACCOMMODATING THE EDUCATIONAL AGENDA 

¶ Is this successfully accommodated in the internal arrangement of spaces?  
¶ Lǎ ǘƘŜǊŜ ŀ ŎƭŜŀǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ŀƎŜƴŘŀ ŀƴŘ ƛǘǎ ƻǊƎŀƴƛǎŀǘƛƻƴŀƭ 

implications?  
¶ Will the design allow the delivery of the curriculum when the school opens?  
¶ What are the aspirations of the pastoral system?  
¶ Does the design identify the main social spaces?  
¶ What is the role of ICT in the educational agenda?  
¶ How does the design encourage a healthy food agenda?  

L 
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SPATIAL ORGANISATION 

¶ Is there a clear spatial diagram for the building?  
¶ Are the learning spaces arranged well across the school?  
¶ Does the design provide opportunities for cross-curricular learning?  
¶ Is there a diagram showing which of the spaces will be timetabled?  
¶ Does the spatial arrangement allow for natural ventilation and daylighting to the majority of 

spaces?  
¶ Does the location on specialist facilities allow the design to accommodate different pedagogies?  
¶ Is the plan legible for users?  
¶ Are the positions of key roof lights shown on the plan?  
¶ Does the design provide opportunities for social interaction?  

MOVEMENT ROUTES 

¶ Is there a clear hierarchy of circulation routes?  
¶ Are links between indoor and outdoor spaces optimised?  
¶ Is there a clear movement and connection diagram?  
¶ Is there a variety of circulation spaces which respond intelligently to any changes in level?  
¶ Has the vertical circulation been designed to avoid congestion and encourage positive behaviour?  
¶ Do movement routes into the school depend on signage?  
¶ Can vertical and horizontal links be made between clusters?  
¶ 5ƻŜǎ ǘƘŜ ƛƴǘŜǊƴŀƭ ŎƛǊŎǳƭŀǘƛƻƴ Ŧƛǘ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻǇƻǎŜŘ ǘƛƳŜǘŀōƭƛƴƎΚ  
¶ Does the circulation allow for short travel times between key spaces?  
¶ Are circulation routes accessible for all users?  
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5.0 BUILDINGS: MAKING FORM, MASSING AND APPEARANCE WORK TOGETHER 

5.1 Concept 
Is there a coherent design idea that relates plans, sections and elevations? 

5.2 Form and massing 
!ǊŜ ǘƘŜ ōǳƛƭŘƛƴƎΩǎ ŦƻǊƳ ŀƴŘ ƳŀǎǎƛƴƎ ŀǇǇǊƻǇǊƛŀǘŜ ǘƻ ǘƘŜ ǎƛǘŜΚ 
Does the building create well proportioned internal and external spaces? 

5.3 Appearance 
Do the elevations reflect the design concept to create an inspiring building? 
Is the building good architecture in its own right? 

5.4 Construction and materials 
Do the materials contribute positively to the quality of the scheme? 
Will the fabric of the buildings be durable and easy to maintain? 

 
5.1 Concept 
BB98 is the basis of the funding agreement, however there is flexibility in how it is delivered. The education 
vision and ethos together with this guidance document provide a strong steer to the layout and 
organisation of the building and facilities. Some of the key requirements to deliver E-ACTΩǎ Ǿƛǎƛƻƴ ŀǊŜΥ 
 
PRIMARY BUILDING DESIGN ISSUES 

SUBJECT AND SPECIALISM/S (Concept) 

(and special requirements eg vocational courses) 

 

The articulation of the specialism/s of the academy in the design is an opportunity to create character and 

a distinct design. This does not mean that the specialism cannot change. The design is not fixed but should 

be seen as dynamic, changing and adapting with time and requirements. Technology and society are being 

rapidly transformed and the academy buildings need to be capable of adaptation and change.  

 

PASSIVE ENERGY AND SUSTAINABLE DESIGN (SEE SECTION 7) 

5.2 Form and massing 

Careful massing of the buildings is required to delƛǾŜǊ ǘƘŜ ǎǇƻƴǎƻǊΩǎ Ǿƛǎƛƻƴ ŦƻǊ ƛƴŎƭǳǎƛǾƛǘȅ ŀƴŘ ǘƘŜ ǇŀǎǎƛǾŜ 
design features of the academy. The orientation, siting and structural system (a building with mass) are 
ǇǊƛƳŀǊȅ ŦŀŎǘƻǊǎ ǘƘŀǘ ǿƛƭƭ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ǇŜǊŦƻǊƳŀƴŎŜ ƻŦ ǘƘŜ ōǳƛƭŘƛƴƎΩǎ  ǇŀǎǎƛǾŜ ŘŜǎƛƎƴ ŀƴŘ ǊŜǎource use. 
Zoning and location of and access to social spaces is a key consideration.  

5.3 Appearance 

To deliver the educational transformation required in the brief the academy should be a modern state of 

the art learning centre for the community. A creative and innovative appearance will engender a feeling of 

belonging and pride that will help E-ACT raise standards. The appearance will be a natural expression of the 

sustainable design of the academy (not a decorated shed). It will have a civic presence and not be 

compromised by fencing and tarmac and poor quality fittings, fixtures and furniture (internal and external). 

5.4 Construction and materials 

 

Careful thought must be given to the selection of construction system and materials to ensure that they are 
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sustainable and the result in an uncluttered design. Balustrades, for instance, should not to have a large 

number of posts that result in a large number of panels for guardings. The structure should be refined and 

designed to be light, innovative and elegant and not dominate the spaces. 

  

 

The design of the building can only account for 50% of the equation the other half is determined by values 

and behaviour and the design should have incorporated features that challenge and highlight negative and 

positive behaviour. Installations of consumption displays and recycling facilities can make a big difference 

to behaviour changes. Making it easy and straightforward is key to E-ACTΩǎ ǊŜǉǳƛǊŜƳŜƴǘΦ 

 

 

L 
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6.0 INTERIORS: CREATING EXCELLENT SPACES FOR LEARNING AND TEACHING 

Assessment criteria used by the panel 

6.1 Variety and delight 
Will occupants experience variety and delight as they move around the school? 
Are circulation and social areas inviting to students? 

6.2 High quality 
Will the internal environment help students and staff feel valued and motivated? 
Are learning spaces well proportioned and pleasant? 

6.3 The building in use 
Will the building work well in full use? 
Have the acoustic requirements of different spaces been dealt with? 

6.1 Variety and delight 
 
6.2 High quality 
 
E-ACT require the interior design to be carefully considered and designed to enable transformational 
teaching and learning. It must be designed by a qualified dedicated interior designer. The standard should 
be on par with or better than Westminster Academy where the signage is bright and inspiring, the 
wayfinding simple and straightforward and the quality of the furniture and fittings are to professional 
industry standards (not institutional educational). The furniture selection at Bradford Academy is another 
good practice example that can be used as a precedent for E-ACT academies. 
 
One of E-ACTΩǎ ŘƛǎǘƛƴŎǘƛǾŜ ŦŜŀǘǳǊŜǎ ƻŦ ƛǘǎ ŜŘǳŎŀǘƛƻƴŀƭ Ǿƛǎƛƻƴ ƛǎ ǘƘŀǘ ƛǘ ŎŀǊŜǎ ŀōƻǳǘ ŜǾŜǊȅ ƛƴŘƛǾƛŘǳŀƭ ƛƴ ǘƘŜ 
academy and reaches out to the local community.  To achieve this E-ACT requires high quality changing and 
toileting facilities and social spaces. 
 
ENTRANCE AND SECURITY (STUDENTS, STAFF AND COMMUNITY) 
E-ACT require a well thought through and innovative approach to the entrance and security. The design 
should cater for 24/7 access by the local community as well as academy staff and students. 
 
The design should NOT BE an institution behind a fence or high walls. The academy is not a prison. 
 

 
 
 
 
 
 

 

L 
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6.3 The building in use 
 
INTERNAL LEARNING ENVIRONMENTS 

Dining and social areas (internal and external) 

 

 

Dining and social areas are key for delivering E-ACTΩǎ ǾƛǎƛƻƴΣ ǊŀƛǎƛƴƎ ǎǘŀƴŘŀǊŘǎ ŀƴŘ ŎƻƳƳǳƴƛǘȅ ƛƴŎƭǳǎƛƻƴΦ ¢ƘŜ 

design of these spaces should reflect state of the art thinking in hospitality and leisure design and connect 

the main spaces and pastoral areas of the academy seamlessly. Mood lighting and communications (display 

screens, internet café etc) will be a significant issues. There should be a variety of different types of dining 

facilities but there should be accommodation for the whole academy to sit and eat ς this may be organised 

around two sittings. 

An example of how social connection can be achieved is the internal atrium at Westminster Academy which 

has displays and multi use spaces as an integral part of the design. The graphics of the building are inspiring 

and uplifting. The atrium acts as a visual and social connector at the heart of the academy design with a 

multitude of activities occurring. 

Kitchens servicing dining areas should be low energy state of the art installations that facilitate high levels 
of hygiene for food preparation and enable the preparation of healthy food with attractive displays. 
 

 
 

GENERAL [LEARNING ZONES] 
Hall, Entrance and Administration 
E-ACT anticipate the entrance to be a double height space with vibrant and dynamic displays of student 
achievement. The reception area will also provide concierge and cloakroom services for staff and students. 
(Students may have separated entrances with CCTV monitoring) 
 

Dining at David Young Community Academy 

 

Central atrium at Westminster Academy 

 

Café and internal atrium at Bradford 

Academy 

The atrium is at the heart of the 

academy and provides multi-use 

space for meeting, greeting, dining 

and acts as a spill out space for the 

Learning Resource Centre, and for 

indoor games. 
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Main Hall [and performance space] 
E-ACT envisage that the main hall and performance space will be heavily used by the students and the local 
community. State of the art recording and performance equipment is required to allow televised 
broadcasting internally. 
 

 
 
 

 
 
Administration areas for E-ACT academies will have state of the art office equipment and facilities with 
CPD, break out and learning facilities for staff and the local community. A hospitality suite is to be 
integrated into the design. 
 

 

 
 
 
 
 
 
 
 
 
 

High quality seating and a professional 

design for the assembly hall/lecture theatre 

is required  
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CRITICAL DESIGN CRITERIA FOR SUITES OF LEARNING  SPACES 
Each academy will have its own particular configuration for departments and year groups. 
 

 
 
ACADEMY BUILDINGS AS A LEARNING ENVIRONMENT 
 
E-ACTΩǎ Ǿƛǎƛƻƴ ƛǎ ǘƘŀǘ ǘƘŜ ǿƘƻƭŜ ŀŎŀŘŜƳȅ ōǳƛƭŘƛƴƎ ǿƛƭƭ ōŜ ŀ ƭŜŀǊƴƛƴƎ ŜƴǾƛronment in itself. In external areas 
for instance, tree species will be labeled, internally displays of energy use and water consumption will be 
linked with rainfall and daylight monitoring etc. Temperature and daylight gauges will be strategically 
placed so that students can be more aware of the external and internal environments and the relationship 
with ecology and climate change. 
 
Learning spaces need to be designed from first principles moving from "the more traditional classroom-
based, discipline-focused, learning-by-listening approaches" to " just-in-time, life- and work-focused, and 
learning-while-doing approaches" (Dede 1993 p3). Learning clusters should facilitate the sharing of good 
practice and team-working by both staff and students.  
 
The design should encourage collaborative and project based learning as articulated below by Wolff, S, 

Design Features for Project-Based Learning 
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(http://www.designshare.com/Research/Wolff/Project_Learning.htm accessed 3.8.09 14.25) or other 

similar models. 

Design Features of the Physical Learning Environment 
 for Collaborative, Project-based Learning  
 
 
 

 
 
 
 
E-ACTΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǊŜǉǳƛǊŜƳŜƴǘǎ ƛǎ ƭƛƪŜƭȅ ǘƻ ǊŜŘǳŎŜ the movement of young people around the site. This 
means that teaching spaces will need to be flexible and incorporate a variety of spaces including breakout 
areas and cross classroom learning (ie the ability to open up three classrooms in a year group into one area). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.designshare.com/Research/Wolff/Project_Learning.htm%20accessed%203.8.09%2014.25
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6TH FORM CENTRE 
E-ACTΩǎ Ǿƛǎƛƻƴ ŦƻǊ ǘƘŜ сth Form Centre is modelled on the state of the art thinking for the workplace. 
Examples like Chiswick Park http://www.enjoy-work.com/ and Google offices are good precedents. 
 

 
 

 
 

STAFF PROVISION  
Staff are key to the success of the academy. Their social, working and learning conditions should be 
carefully considered.  E-ACT requires a staff lounge which creates a professional working environment 
comparable to good quality corporate offices.  

 
 
Staff areas should include facilities for making tea and coffee; convening meetings with other members of 
staff and hot desking. There should also be space for staff correspondence and personal effects. 
 

http://www.enjoy-work.com/
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StafŦ ǎƘƻǳƭŘ ōŜ ŀōƭŜ ǘƻ ΨŎƘƛƭƭ ƻǳǘΩ ŀƴŘ ƘŀǾŜ ŀŎŎŜǎǎ ǘƻ ƎƻƻŘ ǉǳŀƭƛǘȅ ǊŜƭŀȄŀǘƛƻƴ ŀǊŜŀǎ ǿƘŜǊŜ ǘƘŜȅ ŀǊŜ 
encouraged to socialize with other members of staff. 
 
Areas for staff CPD are important. These should not be classrooms but like office quality conference and 
meeting rooms. 
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LEARNING RESOURCES AND INCLUSION FACILITIES 
 
E-ACT consider the library [resource centre] as the brains of the academy and envisage that there will be a 

variety of spaces for different kinds of activities from consulting paper and digital media to areas for project 

and individual work. The facility should be designed so that it can be accessed by the local community as 

well as students at all times of the day and night.  

 

   

 

Hjørring Bibliotek pictured above has many innovative ideas for a Learning Resource Centre that creates 

different types of stimulating environments for different types of activities. 

SPECIALLY RESOURCED PROVISION SEN 

Inclusion Suite: SEN support areas. 

SEN areas should be designed with welcoming spaces in which students and staff feel safe and secure with 

external areas integrated into the design. 

http://www.hjoerring.dk/sw110496.asp
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Multi-agency provision is encouraged by E-ACT and seen as having the potential to make a great 

contribution to the work of the academy and raise standards and conditions in the area. There are lots of 

opportunities to integrate multi-agency provision and deliver a unique and special design for transforming 

the area. Ideas developed by Henry Morris provide a useful source of inspiration. 

 

INDOOR PE AND SPORT  
Sports Halls and changing areas must be robust but elegant with daylighting. These areas are envisaged as 

having considerable community use and must be pleasant to be in and suitable for multi-purpose activity. 

Unless there is a specific requirement by the academy the preference is to have daylighting even though 

this may be against industry standard recommendations. Dark, exposed blockwork halls are NOT 

acceptable to E-ACT. The indoor sport areas must be capable of responding to the modern view of what 

constitutes sport to encourage wider enjoyment eg fitness activities, climbing walls, dance, gymnastics, wii. 

These areas will need to be ICT rich to accommodate modern sporting and learning opportunities. Sprung 

floors for dance studios are a mandatory requirement. 

 

 

 

   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

L 
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PRACTICAL SUITES 
Science  
Creative Arts 

Design and Technology 

 
 

Practical suites should be zoned for community use. They should also be designed to encourage creative 

thinking and cross curriculum working.  

 

 
SUPPLEMENTARY AND ANCILLARY AREAS 
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DINING AND CATERING FACILITIES 
 

Dining areas 

Kitchen facilities should be low energy state of the art installations that facilitate high levels of hygiene for 
food preparation and enable to preparation of healthy food with attractive displays. 
 
Institutional furniture and equipment that createǎ ŀ ΨǇǊƛǎƻƴ ƭƛƪŜΩ ŜƴǾƛǊƻƴƳŜƴǘ ǎƘƻǳƭŘ ōŜ ŀǾƻƛŘŜŘΦ IƛƎƘ 
quality elegant furniture and fittings that is easy to clean and maintain are to be specified. Care is to be 
given to ensure that the furniture can be stacked, moved and used with ease and little fuss. 21st century 
teaching is transforming spaces and the specification of furniture and equipment should inspire and 
support this transformation. 
The dining area at Wesminster Academy (shown below) is like a west end restaurant. 
 

 
 
 
 
PLANT, SERVICES AND STORAGE 
 
Kitchens, dining, cafe and drinking points 
For kitchens, dining and cafes see above. For drinking points the installations should be located so that they 
do not obstruct corridors and are built in ie do not project into the space. 

  
WCs  
 

There is a question in the CABE list on healthy eating and this query should address issues of hygiene as 

well as the quality of the eating experience ie are diners able to wash their hands hygienically. It is 

envisaged that handsfree taps with spouts that minimize splashing and efficient driers are installed. 

L 
 


