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Introduction

Gooddesign plays a significant role in transforming education and improving standards in education.

The purpose of this document is to articuld&CT2 @pectations for the academy sites, buildings and ICT.

It is not a full design brief but identifies key issues contained within the Education and Design Brief

documents including the Output Specification. It highlights issues which may impact on th#é design

and which may apply to the cuctilum, both formal and informathe pastoral and administrative

organisator2 ¥ G KS aO0OK22f FyR (GKS I OFRSY2Qa NBfl A2yaKAL
Design themes are cross referenced anganseddza Ay 3 /! . 9Q& wmnie:l 3aSaavySyia O

Identity and context making a school the students and community can be proud of
Site plan making the best use of the site

School groundsmaking assets of the outdoor spaces

Organisation creating a clear diagram for the buildings

Buildings making form, massing and appearance work together

Interiors: creating excellent spaces for learning and teaching

Resourcesdeploying convincing environmental strategies

Feeling safecreating a secure and welcoming place

Long life, loose fitcreating a school that can adapt and evolve in the future
Successful wholemaking a design that works in the round.

© NGOk wDNRE
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CABE have good practice examples that should be referr@udti//www.cabe.orguk/design
review/schools/criterid in addition to those highlighted in this guide.

There are two major issues that have arisen that need serious consideration:

1. Biomass Boilers
The carbon calculator is skewing the selection of an energy source
towards biomass boilers. This is not necessary the appropriate long
term solution. Well thought through integrated st rategies for carbon
reduction, passive design and renewable energy sources are essential
for carbon reduction.

2. Sprinklers
Sprinklers are not mandatory and where no funding has been allocated
for installations (to safeguard property ie not for saving li fe) then a
cost benefit analysis must be carried out to ensure that education remit
of the academy is not compromised.
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1.0 IDENTITY ANDNTEXT:
MAKING A SCHOOL BTHRJDENTS AND COMMDINCAN BE PROUD OF

CABEASSESSMENRITERIA:

1.1 School ethos and identity
Is the educatia vision successfully manifest in the design?
Is the school inviting to the local community?

1.2 Relationship with neighborhood
Does the design respond and contribute positively to its locality?

1.3 Civic character
Does the scheme establish an appropeiatvic presence for the school in theighbourhoo®
Will the design strengthen the image of education locally?

4 A

The Pareto principle (also
known as the 80-20 rule,

the law of the vital few

and the principle of factor
sparsity) states that, for

many events, roughly 80%
of the effects come from

\ 20% of the causes. /

Using the 80/20 principaE I TINGINndSPECIALISate key
to how effectively&=ACTcan deliver its educational vision
which has personaled learning and the community at its
core.

E-ACTstrongly recommend that the design team produce workigsical modelghat will enable a large
range of stakeholders to meaningfully engage with the proposals. This physical model should imelude t

aA0S yR S@2t @S FTNRBY | YlaaiAy3d Y2RSt G2 Y2NB RSl

expensive undertakings but working models to help inform and help evolve the design process.

1.1 School ethos and identity
THE EDUCATION ETHOND VIBON STATEMENith its focus on personalized learning and
its aspiration to be a 24/7 asset to the local community should give character and shape to the

building form. The academy specialism &8CTR & @A AA2Y Aa (G2 0S Ay Of dza A

the academy and the local area and to promote lifelong learnEB§CTembraces modern
methods of teaching and learning whiggspond tothe transformation of the UK economy from an
industrialized model to a service based economy where creativity and itinovare crucial. The

design for the new academy should be welcoming, promote social cohesion, be innovative, creative

and forward looking to meet the challenges of thé'2&ntury.

6|Page
E-ACT Design Guide 2010



1.2 Relationship withneighbourhood

Raising standards within trecadeny requiresraisng standards in the local areRoor standardsire rarely

due to a single issue but more likely to be the result of a more complex matrix of factors that relate to
environmental, social, cultural, health and the economic contBessign camplay a significant part in

raising aspirations and standards and it is therefore critical B¥a€Tacademies are well designed and a
place that the local community want to visithe design should not intimidate local people but be
welcoming and appealg. The entrance and the boundaries to the academy need to be carefully
considered so that they are secure but welcoming and avoid making the academy an institution behind a
fence.

E-ACTis keen to nurture and encourage medtijency work. Design, zonirag,cess and management that
deliver the education vision should also encourage a proactive and positive relationship with the
neighbourhood Enabling a theatre group or a dance class in a flexible zoned 24/7 space, for example, may
help build confidence ahmotivation, reduce weight gain, build links with different groups and improve
academic performance and behavior.

A good precedent fofNCLUSIVE DESIiSkhe Westminster Academy. Main community features include a
ground floor with a café, learning resrce centre and theatre which is flexible enough to be used by the
community during and after school hours as well as separate dance and sports facilities. Other examples
include the IDEA STORE, an initiative in Tower Hamlets which aims to make lithkaié¥i 2 F SOSNR 2y
everyday life.

It is recognized that providing zoned space for community use does not necessarily mean the community will
be engaged. Meaningful engagement in tieighbourhoodrequires initiatives that reach out to local people

and lacal networks as well as providing the space and place for activities.
Gallery
Doctor
7 \
8

:

THE SCHOOL AS A THE SCHOOL AS A FRAME THE SCHOOL AS A FRAME FOR
URBAN GENERATOR FOR COMMUNAL IDENTITY MIXED USE AND FUNCTIONAL
DIVERSITY
(Holsher Architects)

1.3 Civic character

E-ACTacademies aim to have developments which are the cornerstone of the local community. Being part
of the community and open to residents/ZAwill require issues about security and access to be tackled in
fresh ways as it is pointless to imitate old paradigms that do not work.
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Inviting the community IN Fencing the community OUT

:séf! : R -\'%: u
(Alsop Architects Peckham

ary ypi€@l school fencing)

EACTwill be looking at ways of connecting with the locality both physically as well as sdbialiyew

academy should be designed so that it can be a vital focus for the local community. The Peckham Library is
an example of hova building type can be transformed. The civic presence of this library encourages access
with a fresh approach to design and use. There is no hard edge between public and private boundaries. The
library has a strong civic presence and invites the pubbeaause of its exciting desig@éACTacademies

should be equally inviting, exciting and welcoming.

UDP AND LOCAL PLANNIFRAMEWORMII provide an overview of development plans for the area.
Engaging the planning and highways departments at an eadyeswill be helpful in developing

relationships and identifying key requirements. This early consultation may also assist in identifying multi
agency partners to open up opportunities for more effective integrated approaches.

Many projects that come inver budget have problems with planning and highway issues. The reason for
the delays is often due to poor communications with these key departments. It is important to identify any
local initiatives including regeneration and community projects.

An analgis of the physical, social and econorid ARACTEdR the area and its inhabitants will help
determine the target audience and what kind/mix of facilities are required to raise standafdSTexpect
that this analysis will inform the design and provisiithin the academy as well as giving its unique
character.
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(Adjaye Asocitehjeas Store Tower Hamléts

01. Identity and context; CABE questions to ask

The bold questions are considered by the panel during the review, but you shoukbalsider the
additional questions when designing your scheme.

1.1 SCHOOL ETHOS ADENTITY

Is the educational vision successfully manifest in the design?

Is the school design inviting to the local community?

Does the design respond and contribute poisigly to its locality?

If the school has a specialism, how has this influenced the design priorities?

Does the design help foster pride and ownership in the school?

Has the school ethos been defined? If so, how has this been expressed in the design?
How does the scheme promote inclusion?

How does the design of entrance express regard for the school community?

Is there a welcoming view of the school from the street?

Is there an element from an existing building that provides continuity of identity?

If the school is cdocated do the individual schools require their own identity?

Il 26 R2 (KS a0K22fQa O2YYdzyAaide FFrOAfAGASE NBaLR
Is learning visible on arrival to give a good first impression?

= =4 =4 -4 4 -4 -8 -8 A -8 -8 oa s

1.2 RELATIONSHIP WNEGHBOURHOOD

Does the design respond and contribute positively to its locality?

Does the design enhance the character of the neighbourhood?

How does the massing of the design contribute to the adjacent streetscape or landscape?
How does the design improvecal movement routes?

How does the design address planning issues?

How does the school relate to local buildings and landmarks?

How does the design impact on local views?

How does the proposal respond to the grain of the context?

How does the desigrelate to a holistic vision for the area?

= =4 =4 -4 -4 -4 -8 -4 4
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1.3 CIVIC CHARACTER

1 Does the scheme establish an appropriate civic presence for the school in the
neighbourhood?

Will the design strengthen the image of education locally?

How does the design communicate thhis is a public building?

What willbe the first impressions of the building?

How does the school relate to the street?

How does the school improve social cohesion in the community?

=A =4 =4 -4 =4

10|Page
E-ACT Design Guide 2010



2.0 SITE PLAN: MAKINCGETBEST USE OF THE Sl

CABEASSESSMENRITERIA:

2.1 Enhancing the character of the site
Does the design foster a sense of place?

2.2 Working with existing site constraints and opportunities
How well does the design deal with sipecific constraints?

2.3 Strategic site organisation
Are the buildings, grounds and facilities arranged well on the site?
Does the configuration of buildings create positive internal and external spaces?
Are the external circulation routes clear and do they balance the demandifferient users?

2.1 Enhancing the character of the site

The siting of the new academy building is a key faldpoEACTto deliver educational transformationTo
unlocking the potential of the site for the local community as well as the individaaléeEACTrequires
an imaginative approach.

E-ACTexpect designers to take into consideratigeneral factors such as:

1 Development history of the area and site
1 Planning requirements

9 local facilities

1 connectivity

as well as looking to thieiture andto design a new facility that raises aspirations and is transformational.

2.2 Working with existing site constraints and opportunities

TheNATURE OF THE SisTéf fundamental significance and the following key issues need to be clearly
articulated andunderstood in relation to th&&ACTR & GAAA2Y Y

9 access in relation to transport and facilities

i site contours (slope)

1 orientation (especially with reference to passive energy design)
9 boundary conditions (security, safety and permeability)

9 opportunities (paticularly for community engagement )

9 constraints

9 safety and security and

1 abnormals

A working modeWwill helpEEACTand other stakeholders understand how to make the most of potential
of the siteand its context

l1|Page
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Site analysis: HLM Architects -

2.3 Strategic site organisation
Acces:

ACCESS ARHRaths, Roads, Delivery]

EACTDA @AaA2Yy FT2NI AyOfdzaaAg@Aates 2LSyySaa |y
considered in relation to accedsACTrequire an innovative and integrated approach

that delivers secure access in an imagivetnd effective way. ICT, for instance, can

make the bus stop a portal for story telling, place making etc. The use of school buses

and cycles are not only a healthy and low energy option but they are much more

socially interactive. Provision for acce$®uld not visually dominate the design ie car

parks should not be located in front of the main entrance. Bus drop off and turning

circles should not create a danger to pedestrians. Large tarmac areas in front of the

main entrance are considered to be patesign and must be avoided.

Gateshead arch is portal that
lights up and tells stories

COMMUNITY ACCESS

EACRA @AaAiAzy F2NI O2YYdzyAded | O00Saa nbilddstaddandtol Of St N
VI GAIL (S 08 ySsO02YSNA +a 6Stf a FNBIdSyld Qdea $ S 2
design approach must integrate the academy into the urban/stian context and not fence the academy

off. The new academy boundary should create the equivalent of an urban square, village green or street
where the entrance is not isolated from timeain urban fabric.

Careful consideration of zoning, both internally and externally is critical and it should allow flexible use of
all the facilities, all the time. It is intended to substantially raise the occupancy levels of all the rooms and
facilitieswithin the academy site and to make the academy a vibrant centre and focus that the local
community want to use.
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PARKIN@ncluding disabled and visitors] and cycle storage
Parking areas should not dominate the site (visually) and cycle storage steoluld &nd easy to use.
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02. Site plan questions to ask

The bold questions are considered by the panel during the review, but you should also consider the
additional questions when designing your scheme.

2.1 ENHANCING THEARACTER OF THE SITE

Does the design foster a sense of place?

How does the scheme enhance the topography and existing landscape features?
How does the scheme enhance the mictonate and ecology of the site?

Does the scheme make the most of its position and views?

Does the sheme relate well to buildings outside the site?

Does the scheme provide shelter from the prevailing wind, rain and sun?

=A =4 =4 -4 -4 -4

2.2 WORKING WITH EXING SITE CONSTRBIAND OPPORTUNITIES

How well does the design deal with site specific constraints and oppoities?

If the scheme is a refurbishment, what is the rationale for the retention of any existing buildings?
How has the design responded to the acoustic constraints of the site?

Does the proposed phasing work sensibly without compromising the fingrdes

Does the phasing allow the school to function during the construction period?

Does the scheme approach existing services and utilities sensibly?

Are there specific site issues that infringe on the site of the school buildings?

=A =4 =4 =4 -4 -4 A

2.3 STRATEGIC SIR&EANISATION

Are the buildings, grounds and facilities arranged well on the site?

Does the configuration of buildings create positive internal and external spaces?
Are the external circulation routes clear and do they balance the needs of different users?
Does the design provide safe-site pedestrian routes?

Is there a clear external circulation diagram?

What are the entrance sequences for users arriving by different modes of transport?
Are there discrete arrangements for deliveries and refuse didie2

Are routes to sports facilities safe throughout the year?

Is any car parking on the site unobtrusive?

How does the scheme create identifiable boundaries and security zones?

Have sensible routes to key areas of the grounds been planned to agaightibn to learning
spaces?

Do the entrance routes to the school link to local movement routes?

Are the buildings placed to achieve optimum orientation?

Does the strategic vision for the site allow for future development?

=A =4 =4 =4 -4 -4 -4 48 -4 -8 -
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3.0 SCHOOL GROUNMAKINGASSETS OF THE OUTRGEPACES

CABEASSESSMENCRITERIA:

3.1 Relationship between the grounds and building.
Do the grounds and planting contribute to creating a sense of place?
Does the design respond to the existing topography, climate and ecologg eité&?

3.2 Social spaces and play
Are outdoor spaces provided for a variety of different student social activities, interest ranges and group
sizes?

3.3 Outdoor Learning
Are there provisions for outdoor learning?

3.4 Physical activity
Are there opportuities for a wide range of physical activities?

3.0General areas and points to be considered:

E-ACTexpect the external areas of the academy to be inviting, innovative and provide a rich and diverse
learning experience as well as offer a resource ®ldtal community. The traditional fenced off specialist
sports pitches, whilst they have their place should be enriched with different types of habitats so that a
diverse range of people want to use the facilities. Social areas and a Peace Gardernfeatukey fork
ACTacademies. Cycle and car parking, delivery areas and waste recycling should not dominate/vandalise
the external landscape with large tarmac expanses. Maintenance, safety and security also need to be
considered so thaEACTR & S R dixioin Gf 2427yase & not compromised.

15|Page
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3.1 Relationship between the grounds and building

The design of the external spaces should be integrated into the grain of the urbamisab fabric as well
as the building design. As stated above the ante area in particular should be welcoming, safe and
accessible and not separated from the street by a car park or fencing.

3.2 Social spaces and play

E-ACTexpect a high quality external design which encourages learning with innovative and exdiimglex
installations. Examples of what is expected can be found in the work by specialist organizations such as
Learning through Landscapes. Playing fields should be carefully considered with appropriate ancillary
structures/furniture to encourage their @esie it should not end up looking like institutional sterile pitches

that appear to be no go zones.
|School Lane MUGA PLAYWGRLD

> : <
( Gated Access on End and Side : \
4 M Stadio Panels, Plus Cranked Top Panel ¥
Vertical Ba
Anti-Climb Panelin,
Sound Dampening Construction
Urathane Pads Reduce Nolse Lovels
l 1 Ll 5

Standard off the peg fencing of
MUGASs tend to create
aggressive ugly environments.
More innovative options should
be explored to provide the
enclosure required.

Institutional seating and lighting will not be acceptahle

Innovative structures to encourage use of external areas is required
s i ‘.v / = L’L L';';- -"'.' L 2 -

iSt) S P! =%

Post & Panel Flush to
Create True Rebound

Outdoor Learning

EACTNBAF NR 2dziR22NJ f SFNYyAy3a & | @SNEB aA3ayAaAFAOl yi
and other specialist organizations may provide the designers with inspiration in how external areas can be
effectively designed=ACTwish to awid sterile unused playing fields which dominate most school sites.

The outdoor areas should be designed to attract large numbers of students and the local community for a
rich and diverse offer of activities.

The design of external areas during the biniddprocess should encourage learning ie with viewing
platforms and port holes with descriptions of the process and progress. The site hoarding should be
inspiring and informative.

l6|Page
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Physical activity

School grounds should promote physical activity witich classroom and teaching area having access to
external areas as an extension of the internal space. Physical activity should not be limited to conventional
sports but also encourage activities such as walking, cycling and running. The current models ar
dependent on ball sports and more adventurous and inclusive alternatives should be explored.
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03. School groundsquestions to ask

The bold questions are considered by the panel during the review, but you should also consider the
additional questionsvhen designing your scheme.

RELATIONSHIP BETWEHER GROUNDS AND BHH.DINGS

Relationship between the grounds and the buildings

Do the grounds and planting contribute to creating a sense of place?

Does the design respond to the existing topographyinthte and ecology of the site?
Have the outside spaces been designed in conjunction with the building form?

Is there strong structural planting with a coherent hierarchy?

Do the grounds support a sustainability strategy?

Does the scheme provide a risensory environment?

Will the school grounds change with the seasons?

Does the planting enhance the miecbmate to create habitable spaces?

Have the maintenance and management implications of the design been considered?
Are there views out over theusrounding landscape?

Are external shelters weihcorporated with the design to provide robust and practical transitions?

= =4 =4 =8 4 -4 -4 -8 8 -4 -8 -4

SOCIAL SPACES ANDYPL

1 Are outdoor spaces provided for a variety of different student social activities, interest
ranges and grouizes?

Are there spaces which allow imaginative and creative play?

Are some social spaces sheltered from wind, rain and sun?

Are social spaces safe?

Does the design provide outdoor dining both formally and informally?

Is external seating and storageopided?

=A =4 -4 4 A

OUTDOOR LEARNING

Are there provisions for outdoor learning?

How do the outdoor learning spaces support the curriculum?

How do the learning spaces support the school's pedagogy?

Are there clear links between the indoor and outdoor learning mments?
Can food be grown in the grounds?

=A =4 -4 -4 A

PHYSICAL ACTIVITY

Are there opportunities for a wide range of physical activities?

Are there opportunities for challenge and risk taking in the grounds?

Are sports facilities integrated into the overall lacépe strategy?

Does the design maximise the area for sports pitches?

Has access to other local facilities been considered?

Do the grounds facilitate community use?

Can the areas for physical activity be easily used during the winter months?

=A =4 =4 =4 -4 -4
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4.0 WAFINDING AND ORGANIEMN: CREATING ARRBIAGRAM FOR THHELBINGS

CABEASSESSMENRITERIA:

4.1 Accommodating the educational agenda
Is this successfully accommodated in the internal arrangement of spaces?

4.2 Spatial organisation
Is there a clear spatigiagram for the building?
Are the learning spaces arranged well across the school?

4.3 Movement routes
Is there a clear hierarchy of circulation routes?
Are links between indoor and outdoor spacegioysed?

4.0 Wayfinding and organisation:

General Accommodation and organizational requirements are set out in the Output Specification and
include:

9 area schedules & room data sheets
1 Adjacencies

E-ACThave specific requirements with regard to:

1 FF&E Bquirements
9 Storage and display

as these will impact on the branding and the ability to deliver the educational agenda.

4.1 Accommodating the educational agenda

Organisation and Layout
The organization and layout of the academy should be informed biyc&htury teaching and learning
models and the need for 24/7 community use and access.

All classrooms should have glazed panels so that classrooms are visually permeable but not to compromise
blackout and projection facilities. Learning spaces musttiderfpurpose and where appropriate be
flexible, adaptable and extendable.

4.2 Spatial organisation
The spatial organization of the academy should not be intimidatimg(loarrow corridors and complex
LX 'y 6AGK o0FRf& LINPLR2NIAZ2YSR aL)l OSauvd ¢KSNB aKz2dz
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FGNRdzY FYR 2N WaiNBSiQd ¢KSasS O2NB az20Alf aLl OSa
and welcommg and have the potential to be a mulse space which is alive and vibraaplace to meet

and greet- not a hollow empty void.
_— (&/ — - 4

4.3 Movement routes

CIRCULATION

The design of circulation should be clear and designed to encourage social interaction and be welcoming
(safe, secure, well day lit and proportioned etc).

The education vision aims to minimize student movement. Bells and institutional sguaeices are not
to be incorporated in the design other than for health and safety/building control purposes. Alternative hi
tech means of communicating are required.

E-ACTsignage and branding requirements are to be incorporated into the design.
/ I 6 QuesHons to ask:

04. Organisation questions to ask

The bold questions are considered by the panel during the review, but you should also consider the
additional questions when designing your scheme.

ACCOMMODATING THEUEBTIONAL AGENDA

=

Is this succedslly accommodated in the internal arrangement of spaces?

Ld GKSNB I Of SIFNJ dzyRSNEGFYRAY3I 2F (GKS &a0Kz22f C
implications?

Will the design allow the delivery of the curriculum when the school opens?

What are the asjpations of the pastoral system?

Does the design identify the main social spaces?

What is the role of ICT in the educational agenda?

How does the design encourage a healthy food agenda?

==

= =4 =4 -4 -4
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SPATIAL ORGANISATION

Is there a clear spatial diagram for the bdihg?

Are the learning spaces arranged well across the school?

Does the design provide opportunities for crassricular learning?

Is there a diagram showing which of the spaces will be timetabled?

Does the spatial arrangement allow for natural veatidn and daylighting to the majority of
spaces?

Does the location on specialist facilities allow the design to accommodate different pedagogies?
Is the plan legible for users?

Are the positions of key roof lights shown on the plan?

Does the design pxide opportunities for social interaction?

=A =4 =4 4 A
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MOVEMENT ROUTES

Is there a clear hierarchy of circulation routes?

Are links between indoor and outdoor spaces optimised?

Is there a clear movement and connection diagram?

Is there a variety of circulation spaewhich respond intelligently to any changes in level?

Has the vertical circulation been designed to avoid congestion and encourage positive behaviour?

Do movement routes into the school depend on signage?

Can vertical and horizontal links be made be#n clusters?

52Sa GKS AYyGSNYyFt OANDdzZ FdAz2y FAG 6A0K GKS aoOK
Does the circulation allow for short travel times between key spaces?

Are circulation routes accessible for all users?

=A =4 =4 -4 -4 -4 -8 8 -4 -4
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5.0 BUILDINGS: MAKINGHMD, MASSING AND ARRBNCE WORK TOGETHER

5.1 Concept
Is there a coherent design idea that relates plans, sections and elevations?
5.2 Form and massing
I NB GKS o0dAfRAYIQE F2N¥Y YR YFaaAiay3d | LILINE LINA
Does the building create well proportioned internal and external spaces?
5.3 Appearance
Do the elevations reflect the design concept to create an inspiring building?
Is the building good architecture in its own right?
5.4 Construction and materials
Do the materials contribute positively to the quality of the scheme?
Will the fabric of tke buildings be durable and easy to maintain?

5.1 Concept

BB98 is the basis of the funding agreement, however there is flexibility in how it is delivered. The education
vision and ethos together with this guidance document provide a strong steer to thetlapd

organisatiorof the building and facilities. Some of the key requirements to deB&€TN A GAAA 2y | NB

PRIMARY BUILDING BDEH$ ISSUES

SUBJECT AND SPEGMLS(Concept)
(and special requirements eg vocational courses)

The articulation of the sgxialism/s of the academy in the design is an opportunity to create character and

a distinct design. This does not mean that the specialism cannot change. The design is not fixed but should
be seen as dynamic, changing and adapting with time and requiresm&achnology and sociesye being

rapidly transformed and the academy buildings need to be capable of adaptation and change.

PASSIVE ENERGY ANBTRAINABLE DESIGEESECTION 7)
5.2 Form and massing

Careful massing of the buildings is required ttAd@S NJ 1 KS A LRy az2NRa @Graizy F2N
design features of the academy. The orientation, siting and structural system (a building with mass) are
LINAYFNE FlLO02NAR GKIFIG oAttt RSUGSNNAYS ( KoBrcelleNF 2 NXY | y
Zoning and location of and access to social spaces is a key consideration.

5.3 Appearance

To deliver the educational transformation required in the brief the academy should be a modern state of
the art learning centre for the community. A creat and innovative appearance will engender a feeling of
belonging and pride that will helgACTraise standards. The appearance will be a natural expression of the
sustainable design of the academy (not a decorated shed). It will have a civic presdnes ba

compromised by fencing and tarmac and poor quality fittings, fixtures and furniture (internal and external).

5.4 Construction and materials

Careful thought must be given to the selection of construction system and materials to ensure thatehey ar
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sustainable and the result in an uncluttered design. Balustrades, for instance, should not to have a large
number of posts that result in a large number of panels for guardings. The structure should be refined and
designed to be light, innovative and gknt and not dominate the spaces.

The design of the building can only account for 50% of the equation the other half is determined by values
and behaviar and the design should have incorporated features that challenge and highlight negative and
postive behaviour Installations of consumption displays and recycling facilities can make a big difference
to behaviar changes. Making it easy and straightforward is kegACT & NBIj dZA NBY Sy (i ®

N

\\vl‘]

...........
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6.0 INTERIORS: CREATEXGELLENT SPACES EARNING AND TEANIG

Assessment criteria used by the panel

6.1 Variety and delight
Will occupants experience variety and delight as they move around the school?
Are circulation and social areas inviting to students?

6.2 High quality
Will the internal environment help stwhts and staff feel valued and motivated?
Are learning spaces well proportioned and pleasant?

6.3 The building in use
Will the building work well in full use?
Have the acoustic requirements of different spaces been dealt with?

6.1 Variety and delight
6.2 High quality

E-ACTrequire the interior desigmo be carefully considered and designed to enable transformational
teaching and learning. It must be designed by a qualified dedicated interior designer. The standard should
be on par with or better than Westinster Academy where the signage is bright and inspiring, the
wayfinding simple and straightforward and the quality of the furniture and fittings are to professional
industry standards (not institutional educational). The furniture selection at Bradfoadémy is another

good practice example that can be used as a precederiA&CTacademies.

OneofEACRA RAAUGAYOUGABS FSIFGdzZNBa 2F AdGa SRdzOF A2yl f
academy and reaches out to the local community.a@lieve thissACTrequires high quality changing and
toileting facilities and social spaces.

ENTRANCE AND SECYRSITUDENTS, STANDAOMMUNITY)
E-ACTrequire a well thought through and innovative approach to the entrance and security. The design
shoul cater for 24/7 access by the local community as agkhcademy staff and students

The design should NOT BE an institution behind a fence or high walls. The academy is not a prison.

S L
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6.3 The building in use

INTERNAL LEARNING/ERONMENTS
Dining and social areas (internal and external)

Dining at David Young Community Academy Central atrium at Westminster Academy
Dining and social areas are key for deliveEACTR A @A aA 2y NIAaAy3d adl yRFENRA
design of these spaces should reflect state of the art thinking in hospitality and leisure dedigannect
the main spaces and pastoral areas of the academy seamlessly. Mood lighting and communications (display
screens, internet café etc) will be a significant issues. There should be a variety of different types of dining
facilities but there shoul be accommodation for the whole academy to sit andetitis may beorganised
around two sittings.

An example of how social connection can be achieved is the internal atrium at Westminster Academy which
has displays and multi use spaces as an integralgpghe design. The graphics of the building are inspiring
and uplifting. The atrium acts as a visual and social connector at the heart of the academy design with a
multitude of activities occurring.

Kitchens servicing dining areas should be low endgagg f the art installations that facilitate high levels
of hygiene for food preparation and enable the preparation of healthy food with attractive displays.

Café and internal atrium at Bradford
Academy

The atrium is at the heart of the
academy and provides multi-use
space for meeting, greeting, dining
and acts as a spill out space for the
Learning Resource Centre, and for
indoor games.

GENERAL [LEARNINGNES]

Hall, Entrance and Administration

E-ACTanticipate the entrance tde a double height space with vibrant and dynamic displays of student
achievement. The reception area will also provide concierge and cloakroom services for staff and students.
(Students may have separated entrances with CCTV monitoring)

25|Page
E-ACT Design Guide 2010



Main Hall [and grformance space]

E-ACTenvisage that the main hall and performance space will be heavily used by the students and the local
community. State of the art recording and performance equipment is required to allow televised
broadcasting internally.

High quality seating and a professional
design for the assembly hall/lecture theatre
is required

Administration areasfor EACTacademies will have state of the art office equipment and facilities with
CPD, break out and learning facilities for staff and the local community. A hospitality suite is to be
integrated into the design.
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CRITICAL BESN CRITERIA FORTES OF LEARNINGASGES
Each academy will have its own particular configuration for departments and year groups.

ACADEMY BUILDINGSAAISEARNING ENVIRONWE

EACRA @AaAizy Aa (GKFd GKS ¢K2f SronméntikitSelf.dn extednilfarBas y 3
for instance, tree species will be labeled, internally displays of energy use and water consumption will be
linked with rainfall and daylight monitoring etc. Temperature and daylight gauges will be strategically
placedso that students can be more aware of the external and internal environments and the relationship
with ecology and climate change.

Learning spaces need to be designed from first principles moving from "the more traditional classroom
based, disciplindocused, learningoby-listening approaches" to " jugb-time, life- and workfocused, and
learningwhile-doing approaches" (Dede 1993 p3). Learning clusters should facilitate the sharing of good
practice and teanworking by both staff and students.

The desig should encourage collaborative and project based learning as articulated below by Wolff, S,
Design Features fdtrojectBased Learning
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(http://www.designshare.com/Research/Wolff/Project Learning.htm accessed 3.8.09)1dr. 26her
similar models.

Design Features of the Physical Learning Environment
for Collaborative, Projecbased Learning

Group Size
Structural Aspects = Yariable size space Psychologicals
* Flexible spaces = Individual workspace Physiological Support
» Spaces with visihle » Faculty team spaces » Spaces that provide
infrastructure sense of helonging,
» Adaptable space ownership and pride

» Layered spaces
= Bpace with durahle
huilding materials and

finishes
» Space with core or J

fixed elements

» Bpaces with access to
food and heverage

» "Get away'' spaces

» foned spaces

» Caves

» Matural light

» Spaces for transportation

suppart

) o Adjacencies
Functional Spaces » Access to community
*» Focus lab spaces » Adjacent and nested
» Classroom spaces Spaces
» Presentation spaces o = Wigihility

- Furnishings
" Practice spaces » Spaces x?ﬂth versatile * Connections amang
» Process gallenes, furnishings people and spaces

studios & display spaces

* Project space - Space with variahle storage spaces

» Home hase liahtin * Space and furnishings
» Informal learning space ghting technology

» Collaboration incubator

« Display spaces *» Resource, supply and

EACTRAa SRdzOlF GA2Yy I f NBI| dzheNddyeSghiiofyoundgipedple dratiidahe site. THE R dzO €
means that teaching spaces will need to be flexible and incorporate a variety of spaces including breakout
areas and cross classroom learning (ie the ability to open up three classrooms in a year grong iatea).
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6TH FORM CENTRE
EACTRA OA & A 2RormTCenNg isndddled on the state of the art thinking for the workplace.
Examples like Chiswick Péaikp://www.enjoy-work.com/and Google flices are good precedents.

= ilf
STAFF PROVISION
Staff are key to the success of the academy. Their social, working and learning conditions should be

carefully consideredE=ACTrequires a staff lounge which creates a professional working environment
comparable to good quality corporate offices.

Staff areas should include facilities for making tea and coffee; convening meetings with other members of
staff and hot desking. There should also be space for staff correspondence and personal effects.
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O«
O«
w»

Staf aK2dzZ R 6S F6fS (2 WOKAff 2dziQ FyR KI @S |
encouraged to socialize with other members of staff.

Areas for staff CPD are important. These should not be classrooms but like office quality conference and
meeting rooms.
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LEARNING RESOURCHKB INCLUSION FACIES

E-ACTconsider the library [resource centre] as the brains of the academy and envisage that there will be a
variety of spaces for different kinds of activities from consulting paper agithtimedia to areas for project

and individual work. The facility should be designed so that it can be accessed by the local community as
well as students at all times of the day and night.

Hjarring Bibliotelpictured above has many innovative ideas for a Learning Resource Centre that creates
different typesof stimulating environments for different types of activities.

SPECIALLY RESOUREHEDVISION SEN

Inclusion Suite: SEN support areas.

SEN areas should be designed with welcoming spaces in which students and staff feel safe and secure with
external areas irggrated into the design.
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I = U A
Multi-agency provision is encouraged BACTand n as having the potential to make a great
contribution to the work of the academy and raise standards and conditions in the area. There are lots of
opportunities to integrée multi-agency provision and deliver a unique and special design for transforming
the area. Ideas developed by Henry Morris provide a useful source of inspiration.

INDOOR PE AND SPORT
Sports Halls and changing areas must be robust but elegant witlyligtj. These areas are envisaged as

having considerable community use and must be pleasant to be in and suitable foporplbise activity.
Unless there is a specific requirement by the academy the preference is to have daylighting even though
this may le against industry standard recommendations. Dark, exposed blockwork halls are NOT
acceptablgo EACT The indoor sport areasust be capable of responding to the modern view of what
constitutes sport to encourage wider enjoyment eg fitness activitig@mbihg walls, dance, gymnastics, wii.
These areas will need to be ICT rich to accommodate modern sporting and learning opportunities. Sprung
floors for dance studios are a mandatory requirement.
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PRACTICAL SUITES
Science

CreativeArts

Design and Technology

Practicakuites should be zoned for community use. They should also be designed to encourage creative
thinking and cross curriculum working.

SUPPLEMENTARY ANCCANARY AREAS

HOI erup School, (,cpenhacen Denmark
1’:.‘- m’.
s nm
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DINING AND CATERINECILITIES

Diningareas
Kitchen facilities should be low energy state of the art installations that facilitate high levels of hygiene for
food preparation and enable to preparation of healthy food with attractive displays.

Institutional furniture and equipment thatcreaie I WLINA &2y fA1SQ SY@ANRYYSyli
guality elegant furniture and fittings that is easy to clean and maintain are to be specified. Care is to be

given to ensure that the furniture can be stacked, moved and used with ease and littl@ Risentury

teaching is transforming spaces and the specification of furniture and equipment should inspire and

support this transformation.

Thedining area at Wesminster Acadergghown below]s like a west end restaurant.

PLANT, SERVICES ANDRGE
Kitchens, dining, cafe and drinking points

For kitchens, dining and cafes see above. For drinking points the installations should be located so that they
do not obstruct corridors and are built in ie do not project into the space.

L

WCs

There is a@uestion in the CABE list on healthy eating and this query should address issues of hygiene as
well as the quality of the eating experience ie are diners able to wash their hands hygienically. It is
envisaged that handsfree taps with spouts thaihimizesplashing and efficient driers are installed.
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